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Skeptics often ask, "Why should we support the students with disabilities in postsecondary education? The cost is too high! Does the extra cost produce results?" The Adaptech Research Network’s findings provide some answers. 
What happens to students with disabilities after they graduate? 
In 2005 we conducted a survey of graduates from three of Quebec’s largest junior/community colleges, about 10 months after they obtained their diplomas (see Fichten et al., 2006 for additional details). We asked graduates what they were doing now and, if they were employed, how closely their job was linked to their program of studies. About 1/3 of the graduates, comprised of 1486 individuals from both career/technical and pre-university programs, completed the survey. Twelve percent (182) self-identified as having a disability. Of these, 24 (13%) had registered with their college for disability related services while the remaining 158 (87%) had not. Approximately 60% of graduates with and without disabilities had been enrolled in a two year pre-university program while the remaining 40% had enrolled in three year career/technical programs, such as nursing, mechanical engineering technology, and graphic design. 

What do the results tell us? Our findings, detailed in Table 1, show that over 80% of pre-university graduates, both with and without disabilities, continued their studies following graduation. 

Table 1 Activities After Graduation – Pre-University Graduates

	Pre-University Program Graduates 
	Sample Size
	Working Full Time
	 Working Part Time
	Looking for Work
	Studying
	Unavailable For Work
	Total

	With A Disability
	90
	10%
	4%
	1%
	83%
	1%
	100%

	Registered for Disability Related Services
	12
	0%
	0%
	0%
	92%
	8%
	100%

	Not Registered for Disability Related Services
	78
	12%
	5%
	1%
	82%
	0%
	100%

	No Disability
	752
	8%
	5%
	2%
	84%
	2%
	100%


The findings on career/technical program graduates again show few differences between graduates with and without disabilities. Approximately half of both groups were working full-time, whether they had a disability or not. An additional fourteen to fifteen percent were working part-time, and almost a third of both groups were continuing their studies. 

Table 2 Activities After Graduation – Career/Technical Graduates

	Career/Technical Program Graduates
	Sample Size
	Working Full Time
	Working Part Time
	Looking for Work
	Studying
	Unavailable For Work
	Total

	With A Disability
	86
	51%
	15%
	1%
	30%
	2%
	100%

	Registered for Disability Related Services
	11
	36%
	9%
	0%
	55%
	0%
	100%

	Not Registered for Disability Related Services
	75
	53%
	16%
	1%
	27%
	3%
	100%

	No Disability
	540
	49%
	14%
	3%
	31%
	3%
	100%


Our findings about the employment and after graduation outcomes of individuals with disabilities paint a very positive picture. The majority of junior/community college graduates in pre-university programs continue their studies. About half of the graduates of college career/technical programs are working full-time and an additional 14%-15% are working part-time. In addition, approximately 1/3 are continuing their studies. These outcomes are consistent with our findings on graduates without disabilities. Our findings about what happens after graduation are also similar to the results of a recent survey of Quebec university graduates (AQICEBS, 2006), which found that 2/3 of 61 graduates who had registered for disability related services were employed.
Obstacles and facilitators of academic studies. Now we can answer the skeptics. However, it is also important to know about the obstacles and facilitators these graduates faced during their studies. To find out more about this we asked the same 1486 graduates to name the three most important factors that made their studies easier and the three that made it harder as well as to indicate three things that could have been done to make their academic lives easier. We coded their responses into 65 Facilitators and 65 Obstacles.
Graduates with and without disabilities noted virtually all of the same important facilitators. Examples are: good teachers, the college environment, one's motivation, one's program of studies, friends, good finances, good transportation, good courses, one's personal situation, and a good schedule. Overall, graduates with disabilities indicated that their classmates and the services provided by their college for students with disabilities were important facilitators while nondisabled graduates noted that their academic preparation was an important facilitator. These appear to be the only exceptions between the two groups. On other items there were no significant differences between graduates with and without disabilities. 
Similarly, the most important obstacles were also shared. Examples are: difficult and boring courses, poor teachers, the college environment, poor schedules, one's personal situation, having to work at a job, poor finances, too many courses, and one's program of studies. Exceptions were that graduates with disabilities noted that their family posed an important obstacle as did poor motivation and the impact of their disability/impairment. On the other hand, slightly more nondisabled graduates, noted that inadequate availability of computers and their academic schedules posed problems.

Registering for disability related services. Twenty-four (13%) graduates had registered with their college for disability related services while the remaining 158 (86.8%) did not. It can be seen in Tables 3 and 4 that while there were many similarities between the two groups' perceived facilitators and obstacles, there were also important differences. In particular, graduates who had registered for disability related services noted that disability related accommodations were important facilitators for them while those not registered noted other types of facilitators, such as the college environment, their classmates, friends, family, finances, study skills, and personal situation in general, as well as good transportation and library facilities.

Table 3. Commonalities: Important Facilitators: Graduates Registered And Not Registered For Disability Related Services

Graduates Registered For Disability Related Services 
                                Graduates Not Registered For Disability Related Services


	teachers                                                                            52%


	services for students with disabilities                              43%


	motivation                                                                        17%


	support, help                                                                    13%


	note taker                                                                          13%


	program  of studies                                                            9%


	courses                                                                              9%              


	schedule                                                                            9%


	easy courses                                                                      9%


	computers                                                                          9%


	learning center, tutor                                                          9%


	sensitization and information about disabilities                 9%



	

	

	

	


Note. Boxed items are common to both groups. Important facilitators and obstacles are those noted by at least 5% of participants.
It can be seen in Table 4 that graduates registered for disability related services were likely to see their disability/impairment, their health, and poor access to computers as important obstacles while graduates with disabilities who did not register did not note these as obstacles. They did, however, note that their course load and program of studies posed obstacles along with transition issues, transportation problems, their family situations and a low level of motivation.

Table 4. Commonalities Between Obstacles: Graduates Registered And Not Registered For Disability Related Services

Graduates Registered For Disability Related Services 

              Graduates Not Registered For Disability Related Services


	personal situation                                                             22%

	disability, impairment                                                       22%

	boring courses                                                                  17%

	teachers                                                                             17%

	job                                                                                     13%

	difficult courses                                                                9%

	college environment                                                           9%

	schedule                                                                            9%

	finances                                                                             9%

	study skills                                                                         9%

	computers                                                                          9%

	health                                                                                 9%

	


Note. Boxed items are common to both groups. Important facilitators and obstacles are those noted by at least 5% of participants. 
Changes graduate would like to see. Changes suggested by all graduates included: better schedules, improving the college system and programs, better teachers, more available computer technologies, more support and help as well as improvements to the physical environment of the college. A slightly larger proportion of graduates with than without disabilities suggested the need for easier courses, better building accessibility and more government support.
Conclusions 

Students with and without disabilities not only graduate at the same rate as nondisabled students (Jorgensen et al., 2005) but they also have very similar post-graduation outcomes. They also identify similar obstacles and facilitators with one exception: disability related barriers and supports. Disability related accommodation were among the most important facilitators reported by students with disabilities 

So… to answer the skeptics, we can say, with confidence, that investing in the educational future of young people with disabilities is a profitable and worthwhile investment. 
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