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Paradigms, Partnerships, and the Next
Generation of Movers and Shakers:
College Students with Disabilities

During the Canadian Decade of Disabled Persons
(1983-1992), people with physical, sensory, and
medical disabilities entered the "mainstream" in
increasing numbers. Legislation and advances in
technology continue to provide better means to
surmount environmental and physical barriers,
allowing people with disabilities to become more
active in all aspects of community life. No longer
segregated in special schools, residences and in
stitutions, individuals with physical impairments
have become a common sight on the streets, in
public places such as shopping areas and cine
mas, as well as in the workplace. Of course, this
increased social participation, also evident in Ca
nadian colleges and universities, has led to more
frequent encounters between people who do and
people who do not have disabilities - a topic
which, since 1982, has been the focus of research
conducted by me and my colleagues Rhonda
Amsel, Kristen Robillard, and Vicki Tagalakis.

Increased participation of people with physical
and sensory impairments in higher education and
in the larger community has numerous implica
tions. The combination of societal changes and a
large, well-educated group of individuals with
disabilities - many with backgrounds in the so
cial sciences and the helping professions - will
shape the nature of things to come. My objective
here is to foreshadow some of these changes.

The number of students with disabilities on cam
pus has increased tremendously during the past
decade (Hill, 1994; Louis Harris & Associates,
1994; McGill, Roberts, & Warick, 1994). Although
statistics on the percentage of college students
with disabilities are notoriously vague, enrollment
statistics from my own institution, Dawson Col
lege, can be used to illustrate this growing trend
(Freedman & Havell, 1994).

Postsecondary education for people with a disabil
ity is important for the same reasons as it is for
people without disabilities. It helps fulfill personal
goals, allows for effective competition in the job
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Paradigmes, partenariats et la prochaine
generation d'acteurs dynarniques de change
ment: les etudiants handicapes des colleges

Pendant la Decennie canadienne des personnes
handicapees (1983-1992), un nombre croissant de
personnes ayant des handicaps d'ordre physique,
sensoriel et medical sont entrees dans Ie «grand cou
rant» de la societe. Les lois et les progres tedmolo
giques continuent afournir de meilleurs moyens de
surmonter les barrieres environnementales et phy
siques, permettant ainsi aux personnes handicapees
de participer plus activement atous les aspects de la
vie communautaire. N'etant plus tenues a I'ecart
dans des ecoles, des residences et institutions
specialisees, les personnes handicapees font desor
mais partie du paysage familier de la rueet des lieux
publics tels que les centres commerciaux et les
cinemas, ainsi que du milieu du travail. Bien sill,
cette participation sociale accrue, egalement evi
dente dans les universites et les colleges canadiens,
multiplie les rencontres entre personnes handi
capees et non handicapees - un sujet qui, depuis
1982, fait l'objet de recherches effectuees par moi
meme et mes collegues Rhonda Amsel, Kristen Ro
billard et Vicki Tagalakis.

La participation accrue des personnes ayant des
handicaps d'ordre physique et sensoriel dans les
etablissements d'enseignement superieur et dans la
collectivite en general a de nombreuses implications.
La convergence des changements de type societill et
de ce groupe de personnes handicapees bien
eduquees - dont beaucoup sont formees dans les
sciences sociales et les professions d'assistance aau
trui - ne manquera pas d'etre determinante pour
I'avenir. Mon objectif est ici de laisser prcsager cer
tains de ces changements.

Depuis dix ans,le nombre d'etudiants hilndicilpes il
considerablement augmente sur les campus (Hill,
1994; Louis Harris & Associates, 1994; McGill,
Roberts & Warick, 1994). Bien que les statistiques a
cet egard soient particulieremenl vilgues, une ilnil
lyse des inscriptions ilU Colli.'ge Dilwson, rna propre
institution, illustre cette tendilnce grandissante
(Freedman & Havell, 1994).

L'education post-secondaire revet la meme impor
tance pour tous - handicapes au non-handicapes.



STUDENTS WITH DISABILITIES
DAWSON COlLEGE

Nonetheless, increased participation of people
with disabilities in all aspects of community life
has meant having to confront a variety of invisible
barriers (e.g., OPHQ, 1984). The elimination of
these hidden barriers forms a large part of the
agenda for the 21st century.

Hirr ct alljourd'hlli

En 1982, I'annee qui a suivi l'Annee internationale
des personnes handicapc"es, notre college comptait
seulement quatre personnes handicapees. II n'y
avaitaucun service. L'Associationnationaledesetu-

seeteur prive, membrcs de la famille, communaute
m,-~icalc -- et, evidemmenl, citoyens «ordinaircs,»
ayant des handicaps ou non. Par exemple, anirnes par
la conviction qU'il est plus facile et meilleur marche
d'agirpour lesgensplut6tquede les aidera s'auto-suf
fire, les prestataires de services, les gouvemements et
lesorganismespublicsetprivestroquentdcsbCnefices
11 court terme pour des problemes 11 long terme. Et il
faut encore composer avec les programmes, les
politiques et les formulcs de financement qui erigent
des barrieres a la frequentation des etablissements
post-secondaircs - a temps partiel ou a plein temps, a
la vie partagee avec autrui, au travail remunere et a
I'emploi continu au-<!ela des programmes de subven
tions. nexiste des priorites de financement adverseset
myopiques dans une variete de seeteurs, notamment:
les conditions de logement, Ie transport, I'equipernent
et la prestation des services.

Le nombre et la variete de programmes qui encou
ragent la participation, 111abilitation et I'autodeterrni
nation augmentent presentement, et Ie mouvement
consumeriste est dynamique au sem de la collectivite
handicapee. Mais, comme les autres elements de
I'equation, les groupes consumeristes et militants
manquent aussi d'expertise, de ressources et d11a
biliies dans de nombreux domaines.

En attendant qu'une approche veritablement integree
ne soit elaboree, les solutions se trouvent dans les
partenariats entre les groupes consumeristes et les au
tres groupes et organismes voues it La prestation de
services aIlleliores, plus economiques et plus attentifs,
et a la promotion de vies plus productives et plus
epanouissantes. Les collaborations sont necessaires
dans de nombreux domaines et entrepersonnes issues
de divers milieux : groupes consumeristes,
universitaires, prestataires de services, chercheurs,
employeurs et decideurs de tous les niveaux du
gouvemement et de l'industrie. L'abolition des 0b
stacles caches exige de I'expertise, des efforts et de la
cooperation de la part de nombreux types de
partenariats.

Les persofUles handicapees qui frequentent les
colleges et les wuversites sont particulierement bien
placees pour former de tels partenariatseteffectuerdes
changements, maintenant el pour les dix prochaines
annees. Elles constituent un element-de determinant
pour I'avenir.

disabilities. For example, by acting on the belief
that it is easier and cheaper to do things for people
than to support them in doing things for them
selves, service providers, governments, and public
and private organizations and agencies are trad
ing short-term gain for long-term pain. Then, there
are financial schemes, policies and funding form u
las that putup barriers and disincentives to attend
ing college either part time or full time, to living
with someone, to undertake paid work, and to re
main employed after subsidy programs end.
There are inimical and short-sighted funding pri
orities in a variety of areas, including: living ar
rangements, transportation, equipment and
service delivery.

The number and variety of programs which foster
participation, empowerment and self determina
tion are on the rise, and the consumer movement
is alive and well in the disability community. But
like the other elements in the equation, consumer
and advocacy groups, too, lack expertise, re
sources and skills in many areas.

In 1982, the year following the International Year
of Disabled Persons, there were only four students
with disabilities at my college. There were no serv
ices. There was no National Educational Associa
tion of Disabled Students (NEADS), the Canadian
organization for college and university students

Until a truly-integrated approach is evolved, an
swers lie in partnerships between consumer
groups and other groups and organizations whose
objective is to provide better, cheaper and more
responsive services and to promoting more satis
fied, fulfilled, productive and rewarding lives.
Collaborations are needed in many domains and
by people from various backgrounds: consumer
groups, academics, service providers, researchers,
employers and decision makers from all levels of
government and industry. Breaking down the hid
den barriers requires expertise, effort and coopera
tion by many different kinds of partnerships.

Thcn and Now

College and university students with disabilities
are uniquely situated to form such partnerships
and to effect changes, both now and in the next
decade. They form a key element in shaping the
future.

1994199319921991

Elle aide a la realisation des objectifs personnels,
permet une concurrence efficace sur Ie marche du
travail et contribue a l'autonomie et a la securite
financiere. Mieux encore, une education post-secon
daire peut aider les personnes handicapees a ac
ceder a des postes de leadership a tous les niveaux
du gouvemement, de I'education, de l'industrie et
d u secteur de la prestation des services, leur permet
tant ainsi d'influer eventuellementsur les politiques
officielles et de modeler l'ordre du jour socio-poli
tique.

Mais la participation accrue des personnes handi
capees a toutes les facettes de la vie communau
taire nous force cgalement a confronter toute une
gamme d'obstacles invisibles (p.ex. OPHQ, 1984).
L'abolition de ces obstacles constitue la majeure
partie du programme du XX]" siecle.

II existe plusieurs types d'obstacles caches, tantsur
Ie plan systemique qu'individuel. lis refletent les
attitudes ncga tives, les croyances erronees, les pen
sees irrealistes, les sentiments de gene, et les actes
nuisibles, paralysants et discriminatoires de divers
groupes: employeurs, prcstataires de services, pro
fcsseurs, decideurs ffilvrant au sein du secteur pub
lic, des organismes subventionnes par l'Etat et du
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Figure 1. Enrollment trend at a Canadian college.

There are several kindS of hidden barriers, both
"systemic" and individual. These reflect negative
attitudes, mistaken beliefs, unrealistic thoughts,
troublesome fee lings, and hurtful, disempower
ing, and discriminatory actions of various groups
of people: employers, service providers, academ
ics, decision m akers in government, publicly
funded organi,., tions and private industry, family
members, the mo::dical community and, of course,
"ordinary" indi viduals, both with and without

market and contributes to independence and fi
nancial security. Perhaps more important, a col
lege education may provide people with
disabilities access to leadership positions at ali lev
els of government, education, industry and the
field of service provision, thereby doing much to
eventually guide public policy and shape the so
cio-political agenda.
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with disabilities. Indeed, there was little architec
lural accessibility. This situation was fairly typical
of campuses across the nation. When I wanted
background information for my research, I spoke
to some of the students then at Dawson College.
One student, a hefty fellow in a wheelchair, casu
ally related that he had to organize his fellow stu
dents to carry him and his wheelchair up three
flights of stairs hvice a week. Even more frightful.
he told of instances of being forgotten up there at
the end of the day.

And then there was the issue of just getting to
school. with the vagaries and utter unreliability of
adapted transport. If there was an exam, and a
student was not picked up on time - well, that
was tough. One kind of hoped that professors
would understand. If they didn't, there was really
nothing to be done. There were no policies for ac
commodating the needs of students with disabili
ties; certainly, these students did not have any
"rights."

The students who made it in this system were few.
SuperStudents only needed to apply, students
who were academically brilliant, had a lot of drive,
worked extremely hard, had devoted families, and
the patience of Job. Their goal was usually to
"make it" Ul the non-disabled world, rather than
advocacy.

But all that is history. Today, increasing numbers
of people with disabilities-not merely superstars
- are attending colleges and universities. Many
do not know about the bad old days. They expect
- and frequently receive - appropriate services
to "level the playing field" and enable them to
succeed or fail on the basis of their abilities rather
than their disabilities.

Most of these students are enrolled in the social
sciences and th€ helping professions, and many
have an interest in disability issues. This "new
generation" of people with disabilities - articu
late, educated, and accustomed to receiving ap
propriate services as a right rather than as a
hard-fought pri vilege - will make today's buzz
words of empowerment, advocacy, and self-deter
mination the realities of tomorrow.

(, Canadian Journal of Rehabilitation

diants handicapcs au niveau post-secondaire
(NEADS) n'existail pas. Les locaux n'etaient pas
d'acres facile aux persOIUles handicapees. Cettesitu
ation etait assez representative des campus partout
au Canada. Quand j'aisouhaiteobtenirdes donnees
pour rna recherche, je me suisadressee directement
aux etudiants du College Dawson. L'un d'eux, un
grand gaillard en fauteuil roulant, m'a racontesirn
plement comment il avait dii s'organiser pour que
ses camarades de c1asse Ie transportent au troisieme
etage, lui et son fauteuil. deux fois par semaine. II
etait meme arrive qu'on oublie de Ie redescendreen
fin de joumee.

Mais encore fallait-il pouvoir se rendre au college:
faire face aux incertitudes du transport adapte.
Malheureusement, Ie jour des examens, rien ne
garantissait que Ie vehicule amenage arriverait a
I'heure. On devait alors faire appel a la bonne
volonte des professeurs, faute d'autres recours.
Aucune pOlitique ne tenait compte des besoins des
etudiants handicapes. lls semblaient n'avoir
aucun droit.

Rares etaient les etudiants qui parvenaient a en
trer dans Ie systeme - les surdoues, seulement,
ceux qui avaient des capacites exceptionnelles,
une motivation a toute epreuve, une enorme ca
pacite de travail. une famille devouee et la pa
tience de Job. Leur objectif etait de se tailler une
place dans Ie monde non handicape, plutot que de
militer.

Mais cette epoque est revolue. Aujourd'hui, un
nombre croissant de personnes handicapees - et
plus seulement les superstars - frequentent les
colleges et les universites. La plupart ne connais
sent rien du passe. £lIes s'attendent arecevoir des
services appropries, et les obtiennent generale
ment, pour avoir une chance egale et reussir ou
echouer en fonction de leurs capacites, quels que
soient leurs handicaps.

La plupart de ces personnes sont inscrites en
sciences sociales et se preparent ades professions
d'assistance, et beaucoup s'interessent aux
problemes des handicapes. Cette «nouvelle»
generation de personnes handicapees 
s'exprimant aisement, cduquces et accoutumees a
recevoir des services appropries perc;us comme
des droits et non plus des privileges difficiles a
obtenir, feront des notions cibles d'aujourd'hui les
realites de demain.

In the J990s, there are several developments
which, I believe, have important implications for
the future:

J. The World Health Organization's (J 980) termi
nology has gained Widespread acceptance
(Fougeyrollas, 1990); it clearly attributes
handicap to systemic variables, such as social
and environmental conditions, rather than to
the presence of a physical or sensory impair
ment.

2. More and more people use "politically cor
rect" language.

3. Increasingly, there is a rejection of the "medi
cal" and "rehabilitation models" of service de
livery. Instead, attention is paid to the
consumer movement, independent living,
community support, and the concepts of advo
cacy, empowerment and self- determination
(Bickenbach, 1993; Bolduc, 1992; Boschen &
Krane, 1992; CAILC, 1992; Dunn, 1990; Flynn,
1992; Hahn, 1987; Jongbloed & Crichton, 1990;
Rioux, 1992).

4. "Next door" in the United States, there isa mad
scramble to meet the requirements of the far
reaching omnibus Americans with Disabilities
Act (ADA, 1990); this emphasizes rights,
ra ther than privileges.

5. There is a growing trend for the consumers of
services - the people with disabilities - to
serve on the boards of rehabilitation centers
and organizations which exist to serve people
with special needs.

6. The computer revolution has had a dramatic
impact on people with disabilities.

7. Research has increasingly moved toward in
vestigations based on a consumer orientation,
with a participant observer and action-ori
ented framework. The resulting paradigm
clashes are being addressed through an em
phasis on collaboration and partnerships (e.g.,
Day, 1993; Fine & Asch, 1988; Oliver, 1993; So
cial Sciences and Humanities Research Coun
cil,1992).

Dans les annees J990, il Ya plusieurs progres qui,
je Ie crois, auront des repercussions importantes
pour I'avenir.

1. La terminologie de l'Organisation mondiale
de la Sante est largement acceptee (Fougeyrol
las, 1990); elle attribue c1airement les handi
caps ades variables systemiques - condi tions
sociales et environnementales, notamment 
plutot qu'a la presence d'une ulfirmite phy
sique ou sensorielle.

2. Un nombrecroissant de personnes utilisent un
discours «politiquement correct.»

3. On note une tendance grandissante a rejeter
les modeles de prestation de services issus de
la medecine et de la readaptation. L'attention
porte desormais sur Ie mouvement con
sumeriste, la vie autonome, Ie soutien commu
nautaire, et les notions d'action revendicatrice,
d'habilitation et d'auto-determination (Bick
enbach, 1993; Bolduc, 1992; Boschen & Krane,
1992; CAlLC, 1992; Dunn, 1990; Flynn, 1992;
Hahn, 1987; Jongbloed & Crichton, 1990; Ri
oux,1992).

4. Nos voisins du Sud, les Etats-Unis, s'efforcent
frenetiquement de repondre aux exigences
d'une loi omnibus d'une portee considerable,
la Americans with Disabilities Act (ADA, 1990),
axee sur les droits plutot que les privileges.

5. De plus en plus, les consommateurs de ser
vices - les personnes qui ont des handicaps
- siegent aux conseils d'admuustration des
centres de readaptation et des organismes
destines a servir les personnes aux besouls
particuliers.

6. La revolution informatique a des con
sequences spectaculaires sur la vie des person
nes handicapees.

7. La recherche evolue vers des enquetes axees
sur les preoccupations des consommateurs,
avec un cadre de travail oriente vers l'action et
incluant des observateurs-participants. Les
heurts paradigmatiques qui en resultent se
resolvent par la collaboration et Ies
partenariats (p.ex. Day, 1993; Fine & Ash,
J988; Oliver, 1993; Conseil de recherches en
sciences humaines, 1992).
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In addition, during the past five years, there has
been a tremendous influx of students with all
kinds of physical and sensory disabilities to Cana
dian colleges and universities. Extensive,architec
tural adaptations have been effected, numerous
services and equipment have been made available,
and a variety of accommodations have been pro
vided to allow these students to succeed. More
recently, many people with learning disabilities
and with disabling medical conditions have en
rolled. Another recent trend in Canadian colleges
and universities has been the increased presence
of students with hearing impairrnents, including
Deaf students who use sign. These changes in en
rollment patterns have led to substantial addi
tional demands for learning specialists, for
computer technology such as spelling and gram
rna r checkers and screen readers, and for services
such as attendant care. Many of these services are
now available at Canadian colleges and universi
ties (Hill, 1994)_

This new wave of college students has not yet
graduated. The impact of this new generation of
well-educated, articulate individuals with dis
abilities - many with a background in the social
sciences and the helping professions - has yet to
be felt.

Wiult are They Like, fhe Future Movers and Siulkers,
College and University Students with Disabilities?

While the presence of a visible impairment may be
an important aspect for a non-disabled individual,
people with a disability live with it on a 24-hour
basis. For them, the impairment is not likely to be
the most important factor in how they define
themselves. Yet, others often react toward them as
if the impairment werc the most important aspect
of their identity _Most individuals with disabilities
have daily encounters with people whose central
impression of them is that of a "handicapped per
son" and whose attitudes and actions reflect this
view (Gouvier, Coon, Todd, & Fuller, 1994; West
wood, Vargo, II>:. Vargo, 1981). Therefore, many of
the findings on how people with disabilities think,
feel, and behave reflect their responses to the ma
jority's actions.

When they first encounter a person with a disabil
ity, many able-bodied individuals experience dis
comfort and allxiety. Often, they do not know
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Dc plus, depuis cinq ans, un nombre considerable
d'etudiants ayant toutes sortes de handicaps phy
siques et sensoriels affluent dans II'S universites et
les colleges canadiens. D'importants amenage
ments architecturaux ont ete effectues, un materiel
et des services nombreux sont offerts, et diverses
residences ont ete etablies pour permettre aces
effectifs etudiants de reussir. Plus recemment, de
nombreuses per$Onnes ayant des troubles d'ap
prentissage et des afflictions incapacitantes se sont
inscrites. Une autre tendance recente notee dans
Ie secteur post-secondaire canadien est la presence
accrue de personnes ayant des deficiences audi
tives, notamment des etudiants $Ourds utilisant Ie
langage gestuel. Ces changements dans les effec
tifs etudiants creent des demandes supplemen
taires majeures en terme d'encadrement
pedagogique, de technologie informatique (logi
ciel verificateur d'orthographe, correcteur gram
matical et lecteur sonarI' d'ecran, notamment) et
de services de preposes aux soins. Beaucoup de
services de ce type sont desormais offerts en mi
lieu post-secondaire (Hill, 1994).

Cette nouvelle vague d'etudiants n'est pas encore
diplomee. Mais I'impact de cette generation de
personnes handicapees bien eduquees et eloquen
tes - dont beaucoup sont formees aux sciences
sociaII's et aux professions d'assistance - sera
eventuellement sensible.

Qui sont-ils, ces nouveaux facteurs dynamiques de
c/zangemenf: les etudiantes et etudiants handicapes des
colleges et des IIl1iversites?

Bien que la presence d'un handicap visible soit un
aspect important du point de vue des non-handi
capes, les personnes handicapees vivent avec leur
handicap 24 heures sur 24. Pour elles, Ie handicap
n'est probablement pas Ie facteur Ie plus deterrni
nant de leur identite. Pourtant, c'est en fonction de
ce handicap que les autres reagissent souvent en
vers elles. Dans leurs rapports quotidiens avec
autrui, la plupartdespersonnes qui ontdeshandi
caps traitent avec des gens qui les voient avant
tout en tant que "personne handicapee» - une
perception qui colore toutes leurs attitudes et
points de vue (Gouvier, Coon, Todd & Fuller,
1994; Westwood, Vargo & Vargo, 1981). Cest
pourquoi la plupart des etudes portant sur II'S
attitudes, II'S sentiments et les comportements des
personnes ayant des handicaps refletent leurs
reactions envers les actes de la majorite de la
population.

what to say or do, they do not know whether to
use words like walk, see and hear, and they may
feel sorry for that person. Many are curious about
the impairment, but feel that it is inappropriate to
ask.

Our research shows that there is a substantial in
visible internal dialogue going on; this relates to
anxiety and discomfort, curiosity, not knowing
what to say and do, and faulty assumptions and
beliefs about people with disabilities (Fichten,
1986; Fichten, Amsel, Robillard, & Tagalakis,
1991). Most of these reflect lack of inforrnation and
lack of familiarity with people who are different.

Often, non-disabled individuals hold stereotypic
beliefs - both overly posi tive and overly negative
-and fail to see the person behind the impairment
(Fichten & Arosel, 1986; Makas, 1988). Occasion
ally, they make themselves uncomfortable by re
flecting on what their lives would be like if they
were disabled..

Some people have had contact with people with
disabilities, but not the right kind of contact. They
may have worked as volunteers with children who
have intellectual impairrnents or in hospitals with
demented elderly wheelchair users. Their experi
ences, in many cases, have been in unequal rela
tionships. Research shows that such experiences
do not typically foster favorable, egalitarian atti
tudes.

Because they do not know what to expect - other
than what they have been led to expect by dis
torted media images, such as cute, dependent little
children on crutches in telethons, people in hospi
tals and homes who are needy and dependent,
elderly people toward the end of their lives 
when they see that a person with a disability is
doing the same things that they are, they are fre
quently effusive in their praise (Wright, 1983).
How courageous! How noble! How brave! How
wonderful! While we all appreciate strokes,
overly-positive evaluations and feedback can feel
patronizing (Makas, 1988).

Some people do have positive, egalitarian atti
tudes and make a genuine efforl to get to know
their peers who have disabilities; as most of us
know, the majority of such people are female. Oth
ers, meaning to be kind, try to be helpful, but do

La premiere fois qu'ils rencontrent une personne
ayant Wl handicap, beaucoup de gens eprouvent
malaise et anxiete. Souvent, ils ne savent que dire ou
comment agir; ilsnesavent pass'ils devraient utiliser
les mots tels que marcher, voir et entendre, et eprou
vent peut-etre de la pitie ou de la compassion. Beau
coup sont curieux au sujet du handicap, mais
estirnentqu'il neconvient pas de poser des questions.

Notre recherche montre qu'il se produit Wl impor
tant dialogue interne invisible; il est lie a l'anxiete et
a la gene, a la curiosite, a la difficuite de trouver les
mots au les gestes appropries, a des suppositions et
des croyances fausses sur les per$Onnes qui ont des
handicaps (Fichten, 1986; Fichten, Arnsel, Robillard
& Tagalakis, 1991). La plupart de ces reactions re
fletent un manque d'information ou de familiarite
avec des personnes qui sontdifferentes.

Souvent, les per$Onnes non handicapees ont des
croyances stereotypees - ala fois positives et neg
atives a I'extreme - et ne parviennent pas a voir
l'autre au-dela de son handicap (Fichten & Amsel,
1986; Makas, 1988). II arrive que leur malaise sur
viennea l'ideedeceque pourraitetre leurpropre vie
si ellesetaient elles-memes handicapees.

Certaines per$Onnes ont eu des contacts avec des
gens handicapes, mais dans des conditions ad
verses. Elles ont peut-etre travaille benevolement
aupres d'enfants qui ont un affaiblissement intellec
tuel ou en milieu hospitalier avec des per$Onnes
agees atteintes de demence et se depla~anten fau
teuil roulant. Leurs experiences, dans beaucoup de
cas, ont ete vecues dans des rapports d'inegalite.
D'apres les recherches, elles n'engendrent pas des
attitudes favorables et egalitaires.

Ne sachant pas a quoi s'attendre, mis a part Ie mes
sage deforrnant vehicule par les medias - de jolis
petits enfants dependants, appuyessur desbequilles
au cours de telethons, des patients hospitalises ou a
domicile qui ant perdu leur autonomie, des person
nes agees a la fin de leur vie, les per$Onnes non
handicapees s'emerveillenl $Ouvent a la vue d'une
personne handicapee qui a les memes activittis
qu'elles (Wright, 1983). Quel courage! Quelle no
blesse! Bien que les messages positifs $Oient appreci
ables, les evaluations et commentaires exageres
peuvent etre ressentis comme temoignant d'une at
titude surprotectrice et diminuante (Makas, 1988).

Certaines personnes ont des attitudes egalitaires
reelles et foumissent un effort authentique pour
apprendre a mieux connailre leurs pairs qui ont des
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not know how to help effectively. Sometimes, they
are unsure about the sensibilities of people with
disabilities and fail to offer help. Others give help,
whether this is wanted or not. Occasionally, this
leads to nasty accidents and ill tempers.

The majority of studies reported in the literature
indicates that.students with disabilities are gener
ally quite similar to their non-disabled peers on
psychological adjustment measures (e.g., Kri
egsman & Hershenson, 1987; Weinberg-Asher,
1976). In our studies, too, the data show no differ
ences between students with and without disabili
ties on various aspects of psychological
adjustment, including self-esteem and social and
dating anxiety (Fichten, Robillard, Judd, & Amsel,
1989).

Students with disabilities are also knowledgeable
about appropriate social skills in both everyday
social contexts as well as in dating situations
(Fichten, Judd, Tagalakis, Amsel, & Robillard,
1991). Also, they feel quite comfortable with non
disabled students and, like their able-bodied
peers, have many more friends without, than with,
disabilities. Certainly, for college students, the no
tion that people with disabilities prefer "their own
kind" appears to be untrue. Indeed, the two re
ported consistent major differences between stu
dents with and without disabilities are that
students who have an impairment tend to be older
than the average college student and that they are
more likely to take a reduced course load (Fichten
& Bourdon, 1986).

Both our own studies as well as reports in the lit
erature indicate that people with disabilities, in
cluding college students, generally hold beliefs
about others with disabilities that are similar to
those of the non-disabled majority, although their
attitudes are not quite as negative (Dixon, 1977;
Elston, Thomas, &Murphy, 1992). For example, in
our studies, students with disabilities stereotyped
members of their own disability group in the same
way as did non-disabled students. Also, they were
just as uncomfortable as were non-disabled stu
dents with peers who had an impairment different
from their own (Fichten, et aI., 1989; Fichten, Ro
billard, Tagalakis, & Amsel, 1991).

This tendency to adopt the majority societal view
about people with disabilities was also evident in

10 Canadian Journal of Rehabilitation

handicaps; comme la plupart d'entre nous Ie savent,
la majorite de celte population est composee de
femmes. D'autres, dans un elan genereux, essaient de
se rendre utiles sans savoir veritablement comment
proceder. Parfois, craignant de heurter la sensibilite
des personnes handicapees, eUes s'abstiennent d'of
frir toute assistance. D'autres enfin interviennent, que
leur aide soit voulue ou non, ce qui peut entramer de
facheux accidents et sautes d'humeur.

En general, d'apres la p lupart des etudes citees dans
les revues specialisees, les etudiants handicapes
ressemblent beaucoup aleurs pairs non handicapes
en termes d'adaptation psychologique (p.ex. Kri
egsman & Hershenson, 1987; Weinberg-Asher,
1976). Nos propres donnees corroborent cette ab
sencede differences pour divers elements d'adapta
tion psychologique, y compris l'estime de soi et
l'angoisse associee aux rapports sociaux et aux rela
tions personnelles avec des personnes du sexe op
pose (Fichten, Robillard,}udd &Amsel, 1989).

Les etudiants handicapes connaissent aussi les ap
titudes sociales appropriees dans les contextes so
ciaux quotidiens et dans les situations de
rendez-vous (Fichten, Judd, Tagalakis, Amsel &
Robillard, 1991). lIs/elles se sentent assez a l'aise
avec les etudiants non handicapes et, comme ces
demiers, ont beaucoup plus de camarades sans
handicaps qu'avec des handicaps. Pour les etudi
ants des colleges, en tout cas, la notion voulant que
les personnes handicapees preferent «Ies gens
comme eux» semble non fondee. En fait, les deux
differences majeures constantes relevees entre etu
diants handicapes et non handicapes sont que les
premiers tendent a etre plus ages et achoisir une
charge de cours allegee (Fichten & Bourdon, 1986).

Nos propres etudes et celles de la litterature
specialisee indiquent que, en general, les gens
handicapes, y compris les etudiants des colleges,
partagent les croyances de la majorite non handi
capee au sujet des autres personnes handicapees,
bien que leurs attitudes semblent etre un peu
moins negatives (Dixon, 1977; Elston, Thomas &
Murphy, 1992). Par exemple, dans nos travaux, les
etudiants ayant des handicaps stereotypent les
membres de leur propre groupe handicape de la
meme fa,on que Ie font les etudiants non handi
capes. Les etudiants handicapes semblent tout
aussi mal aI'aiseque lesetudiants non handicapes
envers leurs pairs qui ont un handicap different
du leur. (Fichten et coli., 1989; Fichten, Robillard,
Tagalakis & Amsel, 1991).

our studies on encounters behveen students with
and without disabilities and their professors: here,
students with disabilities not only rated most be
haviors initiated by students with disabilities as
less appropriate than the professors believed them
to be, but they also felt that it is less acceptable to
request or be accorded special consideration than
did non-disabled students (Amsel & Fichten, 1990;
Fichten, Amsel, Bourdon, & Creti, 1988; Fichten,
Goodrick, Tagalakis, Amsel, & Libman, 1990).
This suggests a tendency to be especially "hard"
on people with disabilities.

Generally, research findings indicate that students
with disabilities are quite comfortable with mem
bers of their own disability group as well as with
non-disabled peers in everyday encounters which
do not involve helping. However, our studies
show that students with disabilities are uncom
fortable in encounters where they perceive that
their impairment plays a key component. These
can involve sudden conversational lulls when pre
sumably sensitive topics, such as dating and sex,
are involved as well as situations which focus on
needing or receiving help which is either un
wanted or substantial in nature (Fichten, Robil
lard, et aI., 1991).

Students with disabilities in our studies also re
ported a variety of actions by non-disabled
students which they found upsetting or annoying.
These incl ude: behaviors that avoid or
prematurely terminate interaction, mission
ary /"do-gooding" behavior, pre-emptive and
overly-solicitous behavior, patronizing acts, be
haviors which convey the assumption that the per
son with a disability fits a stereotype, and actions
which reflect gross ignorance about the realities of
haVing a disability (Fichten & Bourdon, 1986).

Overall, recent findings on college students with
disabilities indicate that they hold attitudes and
values which are, in many ways, similar to those
held by the non-disabled majority and by people
with disabilities 20 years ago (d. Dixon, 1977).
This is not surprising, as the findings indicate that
people with disabilities have similar adjustment,
self-esteem, social skills and prejudices as the rest
of society.

Two aspects of these similarities between college
students with and without impairments pose

Cette tendance aadopter la perspective societaIe ma;
oritaire au sujet des personnes qui ont des handicaps
est egalement presentedans nos etudessur les rencon
tres entre etudiants ayant ou non des handicaps et Ie
personnel enseignant; ici, les etudiants handic:apes ont
non seulement estirne que la plupart des comporte
ments adoptes par les etudiants handicapes etaient
moins appropries que ne Ie pensaient les profes
seur~ mais ils ont egalement estime qu'il etait moins
acceptable de demander ou de recevoir une atten
tion particuliere que ne Ie pensaient les etudiants
non handicapes (Amsel & Fichten, 1990; Fichten,
Amsel, Bourdon & Creti; 1988; Fichten, Goodrick,
Tagalakis, Amsel & Libman, 1990). Ceci illustrerait
une tendance aporterunjugementparticulierement
severesur les personnes qui ont des handicaps.

En general, les travaux de recherche indiquent que
les etudiants handicapes sont assez aI'aise avec les
membres de leur propre groupe handicape et leurs
pairs non handicapes, dans les rapports quotidiens
n'irnpliquant aucune assistance. Cependant, nos
etudes montrent que la situation change dans les
rencontres oil les handicaps semblent jouer un role
cleo Ce malaise peut se traduire par des silences
soudains dans une conversation abordant un sujet
presumedelicat, les rendez-vous et rapports sexuels
notamment, ainsi que des situationsmarquees par la
necessite de recevoir une aide ou Ie fait de recevoir
une aide non voulue ou irnportante (Fichten, Robil
lard et coIl., 1991).

Dans nos etudes, les etudiants handicapes ont aussi
parle d'actions qu'ils/elles trouvent genantes de la
part de leurs pairs non handicapes - notamment,
les comportementsquievitentou mettent fin prema
turement aune interaction, les comportements mis
sionnaires ou de samaritain, la conduite par
anticipation ou la sollicitude excessive, les actes sur
protecteurs, tout comportement illustrant des
prejuges ou une perception stereolyree de la per
sonne handicapee, et les actions qui refletent une
ignorance crasse des realites vecues par une per
sonneayant un handicap (Fichten& Bourdon, 1986).

Dans I'ensemble, les travaux recents consacres aux
etudiants handicapes indiquent que leurs attitudes et
valeurs sont, en de nombreux points, semblables a
celies de la majoritenon handicapee et des personnes
handicapees d'il y a 20 ans (voir Dixon, 1977). Cette
constatation n'est pas surprenante, qlland on sait que
Ics personnes handicapees ont un niveau d'ajust('
ment, line estime de soi, des aptitudes sociales et des
prejuges sinulaires aceux du reste de la societe.
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problems for people who have a disability. First,
difficulties related to asking for special considera
tion or help from professors and from peers make
it more problematic for students to request needed
adjustments and accommodations which would
help "level the playing field." Second, negative
attitudes and ignorance about others with disabili
ties can hamper the formation of cross-disability
consumer and advocacy groups.

Ironically, one of the important hidden barriers
encountered by people with disabilities is that
they are too similar to the non-disabled majority.
Like everyone else in society, people with disabili
ties often know little about impairments other
than their own. As is symptomatic of the times,
apathy and a reluctance to get involved also con
tribute to problems. People say that they are too
busy, not interested, or not qualified to make
things better. And most people with disabilities
have no rallying cry. As one friend asked, "What
do you want me say, 'Handicap is beautiful?' Be
sides, what have I got in common with people who
have disabilities different from my own?" This re
luctance to get involved and to advocate for
needed changes is one of the most important ob
stacles - and challenges - for people with dis
abilities today (Hahn, 1988).

Toward the 21st Century

So what will be different in the 21st century? How
will today's apathetic and non-militant college
and university students become the activist lead
ers and the powerful movers and shakers of to
morrow? What is the impetus for change?

I predict that by the time they graduate many stu
dents with disabilities will have become comfort
able with people who have disabilities other than
their own, many will adopt a consumer orienta
tion, and they will become increasingly vocal and
militant advocates for rights for people with dis
abilities.

The academic environment of the I990s provides
exciting new opportunities for attitudinal and be
havioral changes for students with impairments.
Most colleges and universities have established a
resource center for students with disabilities
which serves as a drop-in center, provides serv
ices, facilities and equipment, disseminates infor-
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Deux aspects de Cl'S similaritL~ entre 1l'S etudiants
des colleges ayant ou non des handicaps posent des
problemes aux personnl'S qui ont des handicaps. Les
difficultes liees au fait de devoir solliciter desegards
ou une aide particuliere aupres des professeurs et
des pairs peuvent empecher certains etudiants de
demander des ajustements ou amenagements
destines it aplanir les difficultes. Deuxiemement, les
attitudes negatives et I'ignorance envers les autres
handicapes peuvent retarder fa creation de groupes
consumeristes militants reunissant des personnes
qui ontdes handicaps differents.

Ironiquement, un des obstacles cadles importants
est Ie fait que les personneshandicapeesressemblent
trop it la majorite non handicapee. Commetoutautre
membrede la societe, les gens qui ontdes handicaps
connaissent peu les handicaps autres que les leurs.
Typiquesdenotreepoque,l'apathieetledesengage
mentcontribuentencore aux problemes. Les gens se
disent trop occupes, trop peu interesses ou com
petents pour ameliorer la situation actuelle. Et la
plupart des personnes handicapees n'ont pas de cri
de ralliement. Comme Ie remarquait un ami: «Que
veux-tu que je dise, "Handicap is beautiful?" De
plus, qu'est-ce que j'ai en commun avec les person
nes qui ont d'autres handicaps que Ie mien?» Ce
manque de volonte de participer et de militer pour
les changements necessaires est un des obstacles
et des defis - majeurs que doivent surrnonter les
personnes qui ont des handicaps aujourd'hui
(Hahn, 1988).

Vers Ie xxf siixle

Quels changements apportera Ie siecle prochain?
Comment les etudiants apathiques et non militants
des colleges et universites d'aujourd'hui devien
dront-elles/ ils lesleaders activisteset les moteursde
demain? D'OU naitra l'elan vers Ie dlangement?

Je predis que, quand les etudiants handicapes
auront obtenu leurs dipl6mes, elles/ils se sentiront
finalement it l'aise avec les personnes qui ont des
handicaps autres que 1l'S leurs; beaucoup vont
adopter une orientation consumeristeet faire en ten
dre leurvoix pour defendre les droits des personnes
handicapees.

Le milieu post-secondaire des annees 1990 offre de
nouvelles possibilites propicesit l'evolution des atti
tudes ct des comportements pour les etudiants qui
ont des handicaps. La plupart des etablissements
posscdent un centre de ressources qui sertde centre

mation, acts as a focal point for student groups,
and sponsors "awareness" programs. This fulfills
many needs for the academic institution, includ
ing a base for new students, a locale for adapted
equipment, access to expertise and information,
and a place to store disability-related literature
and students' belongings. However, such centers
do much more - they also foster and encourage
contact and collaboration among students with
different disabilities. In so doing, they teach stu
dents that there is power in diversity and strength
in numbers. In this way, students learn that they
can get involved and, as a collective, successfully
advocate for needed changes.

Associations of college students with disabilities
and the Canada-wide NEADS foster cross-disabil
ity collaborations on common goals, such as better
services and accommodations. College students
are, therefore, becoming more involved, less
prejudiced, and better informed about disability
issues (Fichten, 1995).

Many students with disabilities are enrolled in the
social sciences and in the helping professions.
When doing papers, assignments and course pro
jects, many, especially those with visible impair
ments, choose to focus on disability issues. They,
thus, are confronted with a literature which in
creasingly reflects the current ethos of militancy,
advocacy, and consumerism. Indeed, this orienta
tion has already had an impact on more than just
the elite and the vanguard. For example, in Can
ada, we have a weekly informational television
show (Disability Network on CBC Newsworld) as
well as several glossy magazines (e.g., Abilities)
which focus on social, economic, political and rec
rea tionaI issues.

In addition, having a disability has become more
acceptable. This has occurred for two reasons.
First, the non-disabled majority's attitudes are
changing, in large part, because of the increased
Visibility of people with disabilities in the commu
Ility and on television. This exposure to ordinary
people with impairments has resulted in greater
familiarity and increased opportunities for "equal
status" contact - factors vitally important for at
titude change. Second, the increased presence of
people with disabilities in the community has re
sulted in environmental modifications, such as
curb cuts, "handicapped par'king," accessible rest

de consultation, offre des services, des locaux et du
materiel, dissemine I'information, agi tcommepoint
strategique pour les groupes etudian ts, et parraine
des programmes de conscientisation. Ce centre
repond it de nombreuxbesoins pour I'etablissement.
II constitue notamment une base pour les nouveaux
etudiants, un local equipe de materiel ada pte, un
pointd'acces it l'expertiseet it I'inforrnation, un lieu
ou conserver la documentation traitant des handi
caps et les biens des etudiants. Mais ce centre accom
plit beaucoup plus encore - il encourage aussi les
contacts et la collaboration parmi les etudiants qui
ontdes handicaps differents. Airlsi, ill.' nseigne que Ie
pouvoir est dans la diversite et dans Ie nombre. II
permet aux etudiants d'apprendre qu 'elles/ils peu
vent faire frontcommun et participer activement et
avec succes it la lutte pour les dlangements neces
saires.

Les associations d'etudiants handicapes et l'Asso
ciation nationale des etudiants handicapes au
niveau post-secondaire encouragent la collabora
tion de toutes les personnes handicapees, quels que
soient leurs handicaps, vers des objectifs communs
-l'amelioration des services et des logements, no
tamment. Les etudiants participent done de plus en
plus activement, ont de moins en moins de prejuges
et sont de mieux en mieux informes sur les
problemes lies aux handicaps (Fichten, 1995).

De nombreux etudiants handicapes sont en sciences
sociales et se preparen taux professions d 'assistance.
Dans leurs travaux et projets, beaucoup d'entre eux,
surtout ceux qui ont des handicaps visibles, se con
sacrent it des problemes lies aux handicaps. Dans ce
cadre, iL~ consultent une litterature specialisee qui
vehiculede plusen plus l'ethos de I'engagement, du
militantisme et du consumerisme. Cette tendance se
fait desormais sentir au-delit de l'elite <,t de I'avant
garde. Ainsi, au Canada, nous avons l.lne emission
televisee d'information hebdomadai re (Oisabilill/
Nelworksur CBCNewsworld) et plusieu rs magazin~
(Abilities, par exemple) consacres aux questions
d'ordre social, economique, politique et rt'cn~atif.

De plus, les handicaps sont en passe d'ctre mieux
acceptes. Ceci est duit deux facteurs. Premierement,
les attitudes de la majoritenon handica peeevoluent
grace, surtout, it une plus grande preselKe des per
sonnes handicapees dans la communaute et a la
television. Cette prl~enceaccrue des ge'ls ord inai rcs
qui ont des handicaps a entralne une plus grande
familiarite et une multiplication des possibilitcs de
contacts egalitaires - autant de facteurs indis-

Revue canadienne dc read <tptation 13



REFERENCESIREFERENCES

rooms, as well as subway stop and elevator floor
annunciators. Thus, people with impairments are
more "able" because they are less handicapped by
an inhospitable environment.

As the current group of college and university stu
dents graduate and become involved in all aspects
of community life, there will be a rise in consum
erism and mcitizen advocacy. Creative partner
ships among all relevant sectors of society 
multidisciplinary and multisectorial - will char
acterize decision- making about social, economic,
legal, medical and assistive services for people
with disabilities.

As members of Canada's rehabilitation and dis
ability communities, we must prepare for this new
way of doing things by communicating with
others who have different vantage-points - peo
ple from different disciplines and people from dif
ferent sectors. We need to learn to appreciate other
groups' realities. It behooves both people with dis
abilities as well as professionals from all disci
plines to collaborate in this important effort.

ADA. (1990). Americans with Disabilities Act of 1990:
Public lAw, 101-336. Washington, D.C.: Government
of the United States.

Amse!, R & Fichten, C.S. (1990). Interaction be~n
disabled and nondisabled college students and their
professors: A comparison. Journal of Postsecondary
Education and Disability, 8(1), 125-140.

Bickenbach, J. (1993). Physical disability and social policy.
Toronto: University of Toronto Press.

Bolduc, M. (1992, November). Towards a society based
on equal opportunity and social participation. Paper
presented at the International Scientific Colloquium
'Ten years of research to share." Functional limitations
and IIleir social consequences: Report and outlook.
Montreal, Quebec: Office des Personnes
Handicapees du Quebec.

14 Canadian Journal of Rehabilitation

pensables a l'evolution des attitudes. Deuxicme
men t, la presence accrue des personnes handicapees
danslacommunauteaentrainedesmodificationsde
I'environnement (bateaux de troltoirs, aires de sta
tionnement pour personnes handicapees, toileltes
amenagees, annonciateurs sonores, etc.). Ainsi, les
personnes handicapees ont plus de capacites, parce
que I'environnement est plus hospitalier.

A mesure que Ie groupe actuel d'etudiants diplomes
du secteur post-secondaire s'insere dans tous les
aspects de la vie communautaire, Ie consumerisme
et Ie militantisme vont gagner en force. Dans tous les
secteurs pertinents de la societe, des partenariats
novateurs-interdisciplinairesetintersectoriaux
vont caracteriser la prise de decision concernant les
services sociaux, economiques, juridiques, medi
caux et les services d'aide destines aux personnes
qui ont des handicaps.

En tant que membres appartenant aux commu
nautes de la readaptation et des handicaps au
Canada, nous devons nous preparer a cette nou
velle fa<;on de faire en communiquant avec ceux
qui ont des perspectives differentes - les gens
issus de diverses disciplines et de differents sec
teurs. Nous devons apprendre a apprecier les
realites des autres groupes. nappartient aux per
sonnes qui ont des handicaps et aux profession
nels de toutes ies disciplines de collaborer a cet
effort important.

Boschen, K. & Krane, N. (1992). A history of independent
living in Canada. Canadian Journal of Rehabilitation,
6(2), 79-88.

CAILC (Canadian Association of Independent Living
Centers). (1992). Independent living in Canada: An
update. Abilities. Spring, 144-147.

Day, H. (1993). Quality of life: Counterpoint. Canadian
Journal of Rehabilitation, 6, 135-142.

Dixon, J.K. (1977). Coping with prejudice: Attitudes of
handicapped persons toward the handicapped.
Journal Chron. Dis. 30, 307-322.

Dunn, P.A. (1990). The impact of the housing
environment upon the ability of disabled people to
live independently. Disability, Handicap & Society,
5(1),37-52.

Elston, R.R., Thomas, R.E., & Murphy, D.S. (1992).
Altitudes toward persons with disabilities as
expressed by college students. Rehabilitation
Education, 6,77- 81.

Fichten, C.S. (1986). Self, other and situation-referent
automatic thoughts: Interaction between people who
have a physical disability and those who do not.
Cognitive Therapy and Research, 10,571-587.

Fichten, C.S. (1995). Success in postsecondary education:
Hidden barriers and how to overcome them.
Rehabilitation Digest, 25(4), 16·21.

Fichten, C.S. & Arnse!, R. (1986). Trait attributions about
physical1y disabled college students: Circumplex
analyses and methodological issues. Joumal ofApplied
Social Psychology, 16, 410-427.

Fichten, C.S., Amse!, R, Bourdon, C.V., & Creti, L. (1988).
Interaction between college students with a physical
disability and their professors. Journal of Applied
Rehabilitation Counseling, 19(1), 13-20.

Fichten, C.S., Amse!, R, Robillard, K., & Tagalakis, V.
(1991). Thoughts about interaction between
nondisabled and disabled individuals: Situational
constraints, states-of-mind, valenced thoughts.
Cognitive Therapy and Research, 15(5), 345-369.

Fichten, C.S. & Bourdon, C.V. (1986). Social skill deficit
or response inhibition: Interaction between
wheelchair USer and able-bodied college students.
Journal of College Student Personnel, 27, 326-333.

Fkhten, C.s., Goodrick, G., Tagalakis, V., Arnsel, R, &
Libman, E. (1990). Gelling along in college:
Recommendations for students with disabilities and
their professors. Rehabilitation Counseling Bulletin,
34(2), 103-125.

Fiehten, C.S., Judd, D., Tagalakis, V., Amsel, R. &
Robillard, K. (1991). Verbal and nonverbal
communication cues used by people with and
without visual impairments in daily conversations
and dating. Journal ofVisual Impairment and Blindness.
85(9),371-378.

Fichten, C.S., Robillard, K., judd, D., & Amsel, R. (1989).
College students with a physical disability: Myths
and realities. Rehabilitation Psydlology. 34(4), 243-257.

Fichten, C.s., Robillard, K., Tagalakis, V., & Amse!, R.
(1991). Casual interaction between college students
with various disabilities and their nondisabled peers:
The internal dialogue. Rehabilitation Psychology, 36(1),
3·20.

Fine, M. & Asch, A. (1988). Disability beyond stigma:
Social interaction discrimination, and activism.
Journal ofSocial Issues, 44(1),3-21.

Flynn, R.j. (1992, November). L'integration sodale entre
1982 et 1992: Definitions conceptuelles et

operationelles. Paper presented at Ute International
Scientific Colloquium "Ten years of research to
share." Functional limitations a nd their social
cOIlsequenccs: Report and outlook. Montreat Quebec:
Office des Personnes Handicapees du Quebec.

Fougeyrollas, P. (1990). Les implications de la diffusion
de la classification internationale dC5 handicaps Sur
les politiques concernantles personnes handicapees.
Rapport Trimestriel de Statistiques Sanitaires Mondiales,
43(4),281-285.

Freedman B. & Havel, A. (1994). Personal communication.
Montreal: Dawson College.

Gouvier, W.D., Coon, RC., Todd, M.E., & Fuller, KH.
(1994). Verbal interactions with individ uals
presenting with and without physical disability.
Rehabilitation Psyclwlogy, 39(4), 263-268.

Hahn, H. (1988). Can disability be beautiful? Social
Policy, Winter, 26-32.

Hahn, H. (1987). Adapting the environment to people
with disabilities: Constitutional issues in Canada.
Rehabilitation Research, 10(4),363-372.

Hill, J. L. (1994). Speaking out: Perceptions of students
with disabilities at Canadian universities regarding
institutional policies. Journal of Postsecondary
Education and Disability, 11(1), 1-13.

Jongbloed, L. & Crichton, A. (1990). Difficulties in
shifting from individualistic to socio-political policy
regarding disability in Canada. Disability, Handicap
and Society, 5(1), 25-36.

Kriegsman, K.H. & Hershenson, D.B. (1987). A
comparison of able-bodied and disabled college
students on Erikson's ego stages and Maslow's needs
levels. Journal of College Student Personnel. January,
48-52.

Louis Harris & Associates. (1994). N.O.D./Harris survey
of Americans with disabilities. N.Y.: Louis Harris &
Associates.

Makas, E. (1988). "Positive" attitudes toward disabled
people: Disabled and non-disabled persons
perspective. Journal ofSocial Issues, 44(1), 49-61.

McGill,J., Roberts, S., & Warick, R (1994). Post- secondary
education and persons with disabilities: Canadian
annotated Bibliography. Vancouver B.C.: Disabilitv
Resource Center, University of British Columbia. -

OPHQ (Office des personnes handicapees du Quebec).
(1984). A part egale.../On equal terms...
Drummondville, Quebec: OPHQ.

Oliver, M. (1993). Re-defining disability: A challenge to
research. In j. Swain, V. Finkelstein, S_ French, & M.
Oliver (Eds.)., Disabling barriers . enabling
environments (pp. 61-67). London: Sage Publications.

Revue canadienne de rcadaptation 15



Rioux, M.H. (1992). Rights, justice power: A culture of
diversity. Abilities, l1, 6O-6l.

Social Sciences and Humanities Research Council of
Canada. (1992). The integration of persons with
disabilities: A joint initiative of the Social Sciences and
Humanities Research Council and The Status ofDisabled
Persons Secretariat (Human Resources Development
Canada). Ottawa, Canada: SSHRC.

Weinberg-Asher, N. (1976). Social stereotyping of the
physically handicapped. Rehabilitation Psychology,
23(4),115-124.

Westwood, M.J., Vargo, J.W., & Vargo, F., (1981).
Methods for promoting attitude change toward and
among physically disabled persons. Journal ofApplied
Rehabilitation Counseling, 12, 220-225.

16 Canadian Journal of Rehabilitation

World Health Organization. (1980). International
classification ofimpairment, disabilities, and handicaps: A
manual of classification relating to the consequences of
disease. Geneva, Switzerland: World Health
Organization.

Wright, B.A. (1983). Physical disability: A psychosocial
approach (2nd ed.). New York: Harper & Row.

Catherine S. Fichten, PhD, Dawson College and Sir
Mortimer B. Davis Jewish General Hospital, Montreal,

Quebec.

Please direct all correspondence to Catherine 5. Fichten,
Department of Psychology, Dawson College, 3040
5herbrooke 51. West, Montreal, Quebec H32 lA4,
Canada.


	Text11: Fichten, C.S. (1995). Paradigms, partnerships, and the next generation of movers and shakers: College students with disabilities / Paradigmes, partenariats, et la prochaine génération d'acteurs dynamiques de changement: les étudiants handicapés des collèges. Canadian Journal of Rehabilitation, 9(1), 3-16. 
	Text13: Fichten, C.S. (1995). Paradigms, partnerships, and the next generation of movers and shakers: College students with disabilities / Paradigmes, partenariats, et la prochaine génération d'acteurs dynamiques de changement: les étudiants handicapés des collèges. Canadian Journal of Rehabilitation, 9(1), 3-16. 


